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Perandoe Special Education Behavioral Intervention Procedures for Special
Education Eligible Students

It is the policy of Perandoe to comply with the IDEA, the lllinois School Code, and
applicable regulations on the use of behavioral interventions for students with disabilities
who are receiving special education services.

Perandoe believes that behavioral interventions should be used by teachers and
administrators to identify, promote and strengthen desirable adaptive student behaviors. A
fundamental principle is that positive, non-aversive interventions designed to develop and
strengthen desirable student behaviors should be used whenever possible.

Perandoe recognizes that while positive approaches alone will not always succeed in managing
extremely inappropriate behavior, the use of more restrictive behavior interventions should be
considered to be temporary and approached with utmost caution.

If any portion of this policy is invalid, it shall not affect the validity of the remainder of this policy.
This policy shall be deemed to be amended by operation of law where statutory or regulatory
amendments or case law necessitates change to policy.

References: lllinois State Board of Education, Behavioral Interventions in Schools: Guidelines

for the Development of District Policies for Students with Disabilities,
October 2024; https://www.isbe.net/Documents/BAT-Statutory-Guidance.pdf

The lllinois School Code. Section 14-8.05, Behavioral Intervention;

https://www.ilga.gov/leqgislation/ilcs/fulltext.asp?DocName=010500050K14-8.05

The lllinois School Code. Chapter 122, Section 10-20.14, Parent-Teacher Advisory
Committee as amended by 105 ILCS 5/10-20.14;

The lllinois School Code, Chapter 122, Section 24-24, Corporal Punishment as
amended 105 ILCS 5/24-24;
https://www.ilga.qgov/legislation/ilcs/fulltext.asp?DocName=010500050K24-24

The lllinois School Code, Sections 10-20.31. Time out and Physical Restraint, 105
ILCS 5/10-20.33;
h //www.ilga.gov/legislation/il men 1 K10-20.33.htm

The lllinois School Code, Sections 10-20.31. Time out and Physical Restraint, 23 IL
Administrative Codes 1.285. ; https://www.isbe.net/documents/oneark.pdf
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Perandoe Behavioral Intervention Procedures for Special Education
Students

SECTION 1: PURPOSE

It is the purpose of these procedures to establish the process for Perandoe to comply with
applicable laws and regulations with respect to the use of behavioral interventions for
special education eligible students.

Behavior interventions shall be used with special education eligible students to promote and
strengthen desirable behaviors and reduce identified inappropriate behaviors. A fundamental
principle is that positive, non-aversive interventions designed to develop and strengthen
desirable student behaviors should be used whenever possible. The most effective and
humane manner of reducing undesirable behavior is by developing, strengthening, or
generalizing desirable behavior to compete with and ultimately replace the undesirable
behavior.

While positive approaches alone will not always succeed in managing extremely inappropriate
behavior, the use of more restrictive behavior interventions should be considered to be a
temporary approach applied with utmost caution. The use of restrictive interventions for special
education eligible students should be based on assessment, planning, supervision, evaluation,
documentation, and protective measures. The use of restrictive interventions should maintain
respect for the student’s dignity and personal privacy, and adhere to professionally accepted
instructional practices.

SECTION 2: DEVELOPMENT OF POLICIES AND PROCEDURES

The Perandoe Administration and Special Education Committee, using the lllinois State Board of
Education guidelines as a reference, shall develop and adopt and review annually, policies and
procedures on the use of behavioral interventions for students with disabilities receiving special
education services.

The policies and procedures will promote the use of positive behavioral interventions and include,
but not be limited to, the following components:

A. Designation of behavioral interventions by level of restrictiveness.

B. Procedures and criteria for determining when a student with disabilities may
require a Behavior Intervention Plan. s.

Procedures for monitoring the use of restrictive behavioral interventions.
Provisions for parent involvement.

Provisions for staff training and professional development.
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SECTION 3: DISTRICT ADVISORY COMMITTEE

Perandoe will maintain a Special Education Advisory Committee, which may review these
procedures and provide recommendations to the school board annually.



SECTION 4: DISTRIBUTION

As required by law, these policies and procedures will be provided to parents or guardians of
students receiving special education services or at the time the IEP is first implemented
(initialized) for the student. Students will be informed annually of the policies. At the student’s
annual IEP, parent(s)/guardian(s) will receive a copy of the District Behavioral Intervention Policy,
will be given an explanation of the policy and procedures, and will be made available upon
request of the parent(s)/guardian(s) a copy of the Behavioral Intervention Procedures.

SECTION 5: CATEGORIES OF BEHAVIORAL INTERVENTIONS

For purposes of this policy, the most common behavioral interventions are categorized
according to three levels of restrictiveness (non-restrictive, restrictive, and prohibited).

Non-restrictive Interventions are preferred and are to be implemented first, when appropriate,
because of the low risk of adverse effects and because they emphasize positive behavior rather
than behavioral control. These interventions fall within Multi-Tiered System of Supports (MTSS)
Tier 1 universal supports and can be utilized within any student. These interventions may be
used without the development of a written behavioral intervention plan or otherwise included in
the students’ individualized education plan (IEP) when they are necessary to support a
student’s safety and adequate functioning within the school environment. In accordance with
this procedure, the use of positive and non-aversive interventions shall be given the highest
priority and should be directed at the development of positive student behaviors and skills.

The interventions below are examples of non-restrictive positive behavioral supports and
interventions.

Antecedent-based interventions
Adaptations/modifications
Behavioral Momentum
Communicating with Family/Guardians
Exercise and Movement

Direct Instruction

Discrete Trial Training
Environmental/Activity Modification
Errorless Learning

First, Then

Functional Communication Training
Picture Exchange Communication System
Incidental Teaching

Naturalistic Intervention

Negative Reinforcement

Parent Training

Modeling

Music-Mediated Instruction
Positive Practice

Positive Reinforcement

Power Card

Prompting

Proximity

Relationship Building

Restorative Conferencing

Scripting

Structured Play Group
Self-Management

Sensory Regulation

Shaping

Social Skills Training

Social Narratives

Task Analysis

Teaching Alternative Behaviors
Technology-Aided Intervention and Instruction
Time Delay

Token Economy

Verbal Feedback

Video Modeling

Visual Schedules

Visual Supports




The list below includes reactive nonrestrictive interventions:
e Allowing students to Escape Task

Extinction

Differential Reinforcement

Planning Ignoring

Redirection

Response-Cost

Non-Contingent Reinforcement

Overcorrection

Satiation

Restrictive Interventions are more confining in nature and may be appropriate when less restrictive
interventions have failed to change the problematic behavior or have been exhausted. These
interventions should only be used for the minimum amount of time necessary to alleviate or control
the student’s behavior, and may sometimes include removal from the school environment, such as
in-school or out-of-school suspensions. Restrictive interventions should be used in conjunction with
positive behavioral supports to teach and reinforce the use of more appropriate behaviors and
should be replaced by less restrictive interventions as quickly as possible.

The below list are examples of interventions that are considered restrictive interventions.

e Detention

Suspension (in-school)
Suspension (out-of-school)
Expulsion

Time Out

Isolated Time Out

Physical Restraint

Highly restrictive interventions, including the use of physical restraint, time out, and isolated time
out may be used only when:

1) the student's behavior presents an imminent danger of serious physical harm to the
student or others,

2) other less restrictive and intrusive measures have been tried and proven ineffective in
stopping the imminent danger of serious physical harm,

3) there is no known medical contraindication to its use on the student,

4) and the school staff member or members applying the intervention have been trained in its

safe application under the lllinois State Board of Education rules.

Documentation of Behavior must be completed along with the required ISBE Time Out/Restraint
form notice of the use of a time out, isolated time out, or physical restraint must comply with ISBE
rules. An IEP meeting must be held to review the use of these interventions if three (3) or more
instances occur within a 30-calendar day period. A behavioral intervention plan or amendment to
the behavior intervention plan should be written to address the behaviors at the IEP meeting. No
later than two (2) school days after each incident of isolated time out, time out, or physical
restraint, the principal or another designated administrator shall notify the student's
parent/guardian that he or she may request a meeting with appropriate school personnel to
discuss the incident. The meeting must be held separate and apart from an IEP or 504 Plan
meeting. If the parent/guardian requests a meeting, it must be convened within two school days
from the request, unless the parent/guardian requests otherwise. The parent/guardian may also
request the meeting be held by phone or video conference.

Expulsion with a continuing education program may only occur after an IEP has determined that
the behavior is unrelated to the student's disability through a manifestation determination process.



Prohibited Interventions are lllegal and CANNOT be used under any circumstances
Examples of prohibited interventions include:
e Aversive Mist, Aromatics, Tastes
e Corporal Punishment
e Denial or Restriction of Access to REgularly Used Equipment/Devices that Facilitate the
Child’s Educational Functioning
Expulsion with Cessation of SErvices
Contingent Electric Skin Shock
Prone Physical Restraint
Mechanical Restraints
Chemical Restraint

SECTION 6: USE OF ISOLATED TIME OUT, TIME OUT, and RESTRAINT

Use of Isolated Time Out, Time Out, and Restraint
Administrative Procedure

Appropriate Use:
Isolated time out, time out, and physical restraint shall only be used only when:

1. the student's behavior presents an imminent danger of serious physical harm to self or

others;

2. other less restrictive and intrusive measures have been tried and have proven to be
ineffective in stopping the imminent danger of serious physical harm;
there is no known medical contraindication to its use on the student; and
the school staff member or members applying the use of time out, isolated time out, or
physical restraint on a student have been trained in its safe application, as established by
rule by the State Board of Education.

3.
4.

The District may not use isolated time out, time out, or physical restraint as discipline or
punishment, convenience for staff, retaliation, a substitute for appropriate educational or
behavioral support, a routine safety matter, or to prevent property damage in the absence of
imminent danger of serious physical harm to the student or others. Any use of isolated time out,
time out, or physical restraint by any staff member shall comply with the lllinois State Board of
Education (ISBE) rules, Section 1.285, “Requirements for the Use of Isolated Time Out, Time Out,
and Physical Restraint.”

Definitions:

Isolated time out - the involuntary confinement of a student alone in a time out room or other
enclosure outside the classroom without a supervising adult in the time out room or enclosure.
Isolated time out may only be used under limited circumstances. In addition to other requirements
as outlined in 23 lll. Admin. Code §1.285(a), isolated time out may be used only when the adult in
the time out room or enclosure is in imminent danger of serious physical harm because the
student is unable to cease actively engaging in extreme physical aggression.

Isolated time out does not include a student-initiated or student-requested break, a student-
initiated or teacher-initiated sensory break, including a sensory room containing sensory tools to
assist a student to calm and de-escalate, an in-school suspension or detention, or any other
appropriate disciplinary measure, including a student’s brief removal to the hallway or similar



environment.

Time Out - a behavior management technique for the purposes of calming or de-escalation that
involves the involuntary monitored separation of a student from classmates with an adult trained
under 23 lll. Admin. Code §1.285(i) for part of the school day, only for a brief time, in a non-locked
setting.

Time out does not include a student-initiated or student-requested break, a student-initiated or
teacher-initiated sensory break, including a sensory room containing sensory tools to assist a
student to calm and de-escalate, an in-school suspension or detention, or any other appropriate
disciplinary measure, including a student’s brief removal to the hallway or similar environment.

Physical restraint - holding a student or otherwise restricting a student’'s movements using
specific, planned techniques.

Restraint does not include momentary periods of physical restriction by direct person-to-person
contact, without the aid of material or mechanical devices, accomplished with limited force and
designed to prevent a student from completing an act that would result in potential physical harm
to the student, or another or damage to property.

Documentation and Notification Requirements:

A written record of each episode of isolated time out, time out, or physical restraint must be
created by the Superintendent or designee using the ISBE Physical Restraint and Time Out form,
available at: www.isbe.net/Pages/restraint-time-out.aspx.

The Superintendent or designee is responsible for complying with all documentation and
notification requirements as outlined in 23 Ill. Admin. Code §1.285(f)-(h).

Oversight Team:

The Superintendent or designee is responsible for creating a time out and physical restraint
oversight team that includes, but is not limited to, teachers, paraprofessionals, school service
personnel and administrators to develop a district-specific plan for reducing and eventually
eliminating the use of isolated time out, time out, and physical restraint in accordance with the
goals and benchmarks established by ISBE and the procedures to implement the plan developed
by the team.

Additional Requirements:

1. Isolated time out, time out, or physical restraint will only be used in limited circumstances
when necessary to maintain a safe learning environment and only to the extent necessary
to preserve the safety of the student and others. 23 lll. Admin. Code §1.285(j)(1).

2. The ISBE rules are adopted as the District’s written procedure to be followed by staff for
the use of isolated time out or physical restraint. 23 Ill. Admin. Code §1.285(j)(2).

3. Staff members shall inform the Building Principal whenever isolated time out, time out, or
physical restraint is used and the Building Principal shall maintain the documentation
required according to Section 1.285(j)(3). 23 Ill. Admin. Code §1.285(j)(3).

4. The Building Principal shall investigate and evaluate any incident that results in an injury to
the affected student, parent/guardian, staff member, or other individual. 23 lll. Admin. Code
§1.285(j)(4).

5. The Superintendent or designee shall compile an annual review of the use of isolated time
out, time out, or physical restraint. The Building Principal shall report the following


https://www.isbe.net/Pages/restraint-time-out.aspx

information to the Superintendent or designee in order to facilitate completion of the report:
23 lll. Admin. Code §1.285(j)(5).

a. The number of incidents involving the use of these interventions;

b. The location and duration of each incident;

c. Identification of the staff members who were involved;

d. Any injuries or property damage that occurred; and

e. The timeliness of parental or guardian notification and timelines for

agency notification, and administrative review.

LEGAL REF.:

105 ILCS 5/10-20.33.

105 ILCS 5/2-3.130

23 lllLAdmin.Code §§1.280 and 1.285.

SECTION 7: Functional Behavioral Assessment (FBA) and Behavior Intervention Plan (BIP)

Functional Behavioral Assessment (FBA) is a process to improve understanding of problematic
targeted behavior(s) in order to identify what skills and replacement behaviors need to be

taught. The process includes observation, interviews, and additional data collection such as
rating scales to identify when, where, and why the identified behavior is occurring. An FBA
might occur as part of the initial referral process and during the MTSS process to assist in
determining a student’s eligibility for an IEP. However, it may also occur as an additional
assessment after an IEP is already in place. An FBA should be considered when a student’s
behavior impedes their learning or the learning of others.

An FBA should include the following components:

A.
B.

C.

A description of the student’s strengths, including their appropriate behaviors;

A detailed description of the target behavior(s) of concern, defined in observable and
measurable terms;

A description of the settings (e.ge., classroom/subject areas, locations within the school)
in which the target behavior occurs most and least often, including data regarding the
intensity,frequency, and duration of the behavior, and the conditions and/or individuals
involved/present when the behavior occurs the most and least often;

An analysis of antecedents to and consequences of the target behavior;

A description of other environmental variables that may affect the behavior (e.ge.,
medication, medical; conditions, sleep, diet, schedule, weather, social factors); obtain
information from various sources (interviews with teachers, paraprofessionals, bus
drivers, etc.);

Examination and hypotheses of any known communicative natures of the behavior and
the functional or practical intent of the behavior;

. A description of any environmental modifications made to shape or change the target

behavior; and

Identification of appropriate behaviors that could serve as functional alternatives to the
target behavior.

Behavior Intervention Plan (BIP) is a written plan developed as part of the individualized

education program (IEP) to address problematic behaviors. It is based on a functional
behavioral assessment (FBA) of the student’s behavior, describes interventions to be used,
methods of evaluations, and provisions for coordinating with home. The behavior intervention
plan (BIP) outlines what the school personnel will do to support the needs of the student. The
goal of a BIP is to teach and reinforce positive, preferred behaviors and address and decrease
the occurrence of the target (problem) behavior.



A BIP should include the following:

A. A summary of the FBA analysis and findings;

B. A summary of previous (or current) interventions attempted and their success rate;

C. Identification of the behaviors that will be taught to replace the target behavior and
strategies to do so (e.g., modeling, practicing, explicit teaching, feedback, cues, patterns
of reinforcement);

D. Documentation of any planned adjustments to the student’s environment and/or
instruction/curriculum;

E. A description of motivators and rewards that will be utilized to shape the student’s
behavior;

F. A description of how behavior will be measured and how data will be collected, including
evaluation procedures, timelines, and measurement criteria;

G. A specific plan or method to communicate with the parents/guardians about their child's
behavior and coordinating school-based and home-based interventions; and

H. A list of school staff who will be informed of the BIP, who will be provided with a copy of
the plan; and how the plan will be communicated/disseminated to relevant school staff.

The BIP should also include any restrictive disciplinary measures that may be implemented and
the conditions in which such measures may be used. The BIP should also include a description of
how any emergency situation or behavioral crisis will be handled. This must comply with any
district and state policies and procedures regarding the use of behavioral intervention strategies.

The IEP should include a behavior goal that is aligned with the BIP, focusing on increasing the
desired behavior. The goal should facilitate the collection of objective, measurable data.
Additionally, the IEP team should consider strategies for generalization and maintenance of skills.

In the event substantial changes to the BIP are necessary, the appropriate procedures should be
followed for reconvening, reviewing the IEP/BIP, and making any revisions. Additionally, an
additional FBA should be considered if significant modifications or interventions are necessary.

Selection and Implementation of Intervention Strategies

The selection of intervention strategies for use with an individual student shall be based on the
information derived from the functional assessment of behavior. Before an intervention is
selected, a continuum of possible interventions designed to produce the desired behavioral
change(s) should be considered. The least restrictive intervention that is reasonably calculated to
produce the desired outcome should be selected for implementation.

The functional assessment is conducted by the social worker, behavior intervention consultant, or
school psychologist, in partnership with the IEP manager (special education teacher). The IEP
manager, with the advice of the social worker, behavior intervention consultant, or school
psychologist, is responsible for implementing the Behavior Intervention Plan (BIP) in accordance
with these guidelines.

SECTION 8: PROVISIONS FOR PARENT INVOLVEMENT

Parents and/or guardians of students with disabilities who are receiving special education services
should be actively involved in the development of a behavior intervention plan using restrictive
interventions. Such involvement includes, but is not limited to, participation in the design,
implementation and evaluation of interventions as part of the IEP.



SECTION 9: PROVISIONS FOR TRAINING AND PROFESSIONAL DEVELOPMENT

The District is committed to providing ongoing training to administrators, certified, and
non-certified staff on a variety of topics to support the development of positive behaviors.
Administrative staff will oversee and advise use of the measures outlined in this document.
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